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What you can expect from today’s Presentation

The Co-Curricular experience - Learning outside the classroom

Building an inclusive Culture of Assessment-(Continuous Improvement)

What does NECHE ask about the Co-Curricular experience?

Types of Assessment

Student Affairs (Co-Curricular) Competency Framework

Student Affairs (Co-Curricular) Program/Functional Area Review & Assessment Plan
Example

SAAL

Next Steps




Learning Outcomes

As aresult of today’s workshop participants will be able to:

Describe why we need co-curricular assessment
Articulate the differences between “types” of Assessment initiatives
Compare and contrast curricular and co-curricular assessment

Envision a framework/model for doing co-curricular assessment




The Co-Curricular Experience

The “What We Do?”

“As educators (facilitators of learning) we have remarkable opportunities to create

environments that will engage students in richer and broader learning.”-Learning Reconsidered,
2006

The “How well do we do it?”

“Assessment is the most valid way of demonstrating the effectiveness of services, programes,
and facilities, especially in defending and promoting higher education, and also in meeting
accreditation standards.” -Upcraft & Schuh, 2001

Maslow’s Hierarchy of Needs before Bloom’s Taxonomy




Culture of (Co-curricular) Assessment

e Institutional stories of resistance
O  Personal reflection
o Institutional structures, culture/tradition
® Structure, where does “assessment” live
Institutional Effectiveness
Institutional Research
Academic Affairs
Academic & Student Affairs
Other???

O O O O O




NECHE Standards for Accreditation

Standard 8 - Educational Effectiveness

8.2 The institution provides clear public statements about what students are expected to gain from their education, academically and, as
appropriate to the institution’s mission, along other dimensions (e.g., civic engagement, religious formation, global awareness). Goals
for students’ education reflect the institution’s mission, the level and range of degrees and certificates offered, and the general expectations of
the larger academic community.

8.3 Assessment of learning is based on verifiable statements of what students are expected to gain, achieve, demonstrate, or know by the time
they complete their academic program. The process of understanding what and how students are learning focuses on the course, competency,
program, and institutional level. Assessment has the support of the institution’s academic and institutional leadership and the systematic
involvement of faculty and appropriate staff.

8.4 The institution with stated goals for students’ co-curricular learning systematically assesses their achievement. (See also 5.8, 5.20)

8.6 The institution defines measures of student success and levels of achievement appropriate to its mission, modalities and locations of
instruction, and student body, including any specifically recruited populations. These measures include rates of progression, retention,
transfer, and graduation; default and loan repayment rates; licensure passage rates; and employment. The institution ensures that
information about student success is easily accessible on its website. (See also 2.2, 5.6, 9.22)


https://www.neche.org/resources/standards-for-accreditation#standard_five_eight
https://www.neche.org/resources/standards-for-accreditation#standard_five_twenty
https://www.neche.org/resources/standards-for-accreditation#standard_two_two
https://www.neche.org/resources/standards-for-accreditation#standard_five_six
https://www.neche.org/resources/standards-for-accreditation#standard_nine_twentytwo

NECHE Standards for Accreditation, cont.

Standard S - Students - Student Services and Co-curricular Experiences

5.20 Through a program of regular and systematic evaluation, the institution assesses the
effectiveness of its efforts to achieve an equitable educational experience for all of its students
and the appropriateness and effectiveness of its student services to advance institutional
purposes. Information obtained through this evaluation is used to revise these efforts and
services and improve their achievement. (See also 8.4)

Section 9 - Public Disclosure

9.22 The institution publishes statements of its goals for students’ education and makes
available to the public timely, readily accessible, accurate, and consistent aggregate
information about student achievement and institutional performance. Information on
student success includes rates of retention and graduation and other measures of student
success appropriate to institutional mission. If applicable, recent information on passage rates
for licensure examinations is also published. (See also 8.6, 8.7, 8.10)



https://www.neche.org/resources/standards-for-accreditation#standard_eight_four
https://www.neche.org/resources/standards-for-accreditation#standard_eight_six
https://www.neche.org/resources/standards-for-accreditation#standard_eight_seven
https://www.neche.org/resources/standards-for-accreditation#standard_eight_ten

Operational Outcomes

Tracking

Needs Assessment

Satisfaction Assessment

Evaluation

Student Cultures & Campus Environment
Comparable Institution Assessment

Types of Assessment

=P Don’t Measure Learning

Vs.

Does Measure Learning <=

Learning Outcomes Assessment
Measuring the impact services, programs, and facilities have on students’ learning,
development, and student success.

e (larifies divisional and departmental “fit” with institutional vision, mission,
goals and/or strategic plans

e  (larifies to students and other constituents what students can expect to gain
and what the program will accomplish

e  Moves beyond satisfaction and tracking. Used to describing effectiveness.

Links Student Affairs and Academic Affairs




Resources




Learning
Reconsidered
Student

CAS Learning

and

Co-Curricular General

LEAP [AACU&U]

Essential

Building the Framework for Assessment

W hat skills/learning are we working towards?
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CAS Department Review Vs. Academic Program Review

Mission Statement & Goals

Program Statement - Program Goals

Student Learning, Development, & Success Outcomes

Program Level Learning Outcomes

Assessment / Co-Curricular Mapping

Curriculum Mapping / Levels of Learning (I.P.D)
Student Success - Retention, Persistence, Achievement, Transfer

Access, Equity, Diversity & Inclusion

Access, Equity, Diversity & Inclusion

Leadership, Management, Supervision, & Human Resources,
Facilities & Infrastructure,

Financial Resources,

Technology

Program Faculty composition & Infrastructure / Professional Development / Resource
Allocation

Ethics, Law & Policy

Accreditation / Licensure Review / Transfer Requirements

N/A

Course Assessments / HIPs / Assignment Design

Communication & Collaboration

N/A

N/A

Industry/Transfer Skills SWAT Analysis & SMART Goals

External Peer Review

External Peer Review/Review Boards & Industry Standards




Assessment of Specific Service or Experiences
Assessment Step Cycle

% Mission

Sﬁf’:::rft e Definition of Service/Experience

\ 533;;‘;;‘2 R e Mission Statement (of functional area or
. fimpli?tioné ' - @ / -Pfxﬂg;'-*i-_".‘,‘."' \ service)
([ Recommen } ,\\ ._I"’e?;_f"fd | e Goals of Service/Experience
Sl e Student Learning outcomes for

Assessment Action Plan

5 pe Service/Experience

® Assessment Method

' Instrument/Tool & Data Collection
Colectians, | e Analysis (Findings)
 Analyls e Implications (What happens if nothing

happens)
Methods & .
instrumentation Recommendations (short term - long term)




Runs annually (starts 2/6), stays open indefinitely
Online, open, massive (hundreds of participants), asynchronous course

SAAL - Student Affairs Assessment Leaders

Badge available
Modules

o

o O O O O O O

Assessment Foundations for Effective Practice

Assessment Planning

Coaching & Consulting

Aligning Assessment with Institutional Priorities

Critical Approaches & Mindsets

Using Data to Inform Decisions

Culture of Assessment

Connecting Concepts to Advance Student Affairs Assessment




Examples




Orientation / Advising / Sense of Belonging

INITIATIVE

e Initiative Description

e Mission Statement

e Goals

e Reason for Assessment

e QOutcomes
o Operational Outcomes
o Learning Outcomes

e Assessment Methods

o Qualitative — Quantitative — Indirect — Direct - Formative — Summative
e Instrument/Tool & Data Collection
e Analysis / Findings
e Implications
Recommendations




iBristol Community College Continuous Improvement Progress Report

College Area:

Department:

Initiative:

Academic Year:

This progress report has two parts: a Self-Assessment Rubric and an Assessment Cycle Grid. The mubric provides a way for your department, fimctional area or program to
discuss its strengths and weaknesses in its ability to develop a strong foundation for sustainable azsessment practice. The purpose of the assessment cyvele grid is to document
the area’s recent assessment practice according to the four stages of the assessment eycle: (1) identify outcomes, (2) map to assessments, (3) assess data, and (4) uze findings to
close the loop. Continuous improvement occurs over fime and includes the regular collection of data. The work takes your pursuit of curiosity and applies it m a planned way
that measures impact and promotes change. Deporiments and progroms will use resulis fo guide firther action. Sharing the reports with Flanming, Cwrriculum, and Assessment
can help us learn how best fo assist areas acroess the college.

Assessment Rubric: Mark one catepory per row and include evidence for each element referenced. The below relies heavily on the completion of the Assessment Action Plan.

Assessment Criteria

Developed

Emerging

Discovery Stage

Notes' Attachmenis

Aszzeszment Action Plan

S, Goals, Outcomes
-Defirnition scholarship/data
-Research Methods

l-Dhara Collection  Method design

]

The department or program has
completed 5 of the 7 steps of the
Assezyment Action plan_ If not applicable,

please explain in Notes.

]

]

Assermment Action Plan

Foundation Work — Purpose

Definition/Explanation of Initiative,
Purpoze and Data

]

A clear definition normmary explaming the
imitiative inchiding the murposs of the
Asseszment srounded in scholarship, Data
{aither external and'or imtemal) has been
reviewed and discuszed.

A draft definition and explanation of initiative
Scholarship and data are in the beginning stagss

Diepartment Program is working oa 2
definition, explanation and parpose of
ammessment followed with

scholarship data.

Document
The department or program has a plan, bt The department or program has
ateps within the Aszeszment Action plan are identified initiative to azzess but iz in
not finalized. the dizcovery stages of an
Aszezyment plan.
I:l |:| Aszezsment Action Flom,

Scholarship, Dang visuaiizarion
docurmert

Foundation Work — dlignmens

Mssion/Program Statement & Goals
alizmment

]

hizzion or Program Statement & Goals have
besn reviewed updated using the ME
iterizimodel outlined m CAS Program
Feview. Publizhed on webaites or catalog. If
a different mode] framevwork has been wsed,
please explain in Motes.

]

Miizmion or Program Statement or Goals have besn
developed int rermain under review (Have not besn
published)

[ ]

In the discovery stage. Collecting
scholarship /standards to Dnform
revision

Mizzion Stotemerns & Goalz (§F
ampiicable) Document
Aszazsmere dction Flan - Website
Iink

Foundation Work — Qutcemes

Functional area, Program, or Course
Chuteomes

Operational and/or Leamning

[ ]

IThe . program, course has outcomes, bat
[they are not vet aliened with the ABCT
modal'zroumded in scholarship snd/or are not
[pablizhed. Some may be alisned with leaming
|eoperiences or specific operstions/services

]

The department or program does not
et have owerall outcomes. Gathering
informetiom to halp inform outommes

Ohicomes Documarnt
Aszazsmert Action Fian - Website
Iink / Coalog / cowrse syllabuz




Aszzessment Criteria

Type of Aszeszment —

Nogds Based Bewchmark Comparizm
Lisilization, Sarigftion

Tracking Learning Qutcomes
Benchmark Comgrarizon

Climene Assessmant

[]

Azseszment type's have been incorporated
imto the Amessment Plan and are
appropriate ziven the established outcames
andior specific imitiative

[]

Asgeszment type's have been identified Tt not
vet aligned with outcomes

[]

Asgeszment Type's have not been
i derified

Azzessmerd derion Plaw docissent

Drata & Scholarship Integration
Besr Practices

[ ]

Agseszment Plan incorporates oorrent
(imternal) data, idemtifies gaps in data for
forther collection (prior to exeoation of
initiative), and incorporates
resagrch/scholarship indicating Best
Practices

[]

Gathering corrent data and'or exeoating data
collection for identified gap's. Conducting
resaarch and scholarship to inform best practice
implemantation

[]

In discovery stage — identifying data
to be collected Begirming stages of
resaarch / scholarship

Aszessmerd dcrion Plav docusent

Aszzezzment Methods=
Oualitative | Quantitative
Indirect | Direct
Summative | Formative

[]

Asseszment Plan incorporates method's
approgriate to outcomes and initiative
Leaming spaces / Points of data collection
have heen identified.

]

hethods have heen identified but not
incorporated into Asseszment Plan / or complate.
Leaming Spaces  Ppints of data collaction are
nat fally recognized.

[]

In discover stage — identifiing best
ways to 23zess and'or develop
spacesidentify points of data
collection.

Aszezsmerd derion Plav docusernt

Drata Collection and Tool

IRE approval |:|

Tool used to collsct data IFE approval (if applicable). Tool ! sy IFE in progress. Desizn tool in progress. In discovery stage — determiming best Aszezrmers dAction Plo documant
design alizms well with outcomes to be Timeline of collection establizhed practices for collection and tool to be
measured. Execution of data collection nsed.

Findingzs & Implications I:l

Findings are clearly explained nzing data
An smalysiz and :m:.bens with comchasions
are stated. Imph;:ahmaremﬂum.ai
denoting consequences with no action.

Findings zre shared using data smalysis and’or
gynthesis are missing. Implications are mentioned

Findings are being anahyzed; synthesiz
15 developing. Mo implications

Raw data, link to data,
visualization document
Azsessmert Action Plan
document

Recommendations & Execution of
Change Initiative

[]

Fecommendations (both short ternm and
lomg term with resmurces-if applicable) are
lizted. Amn action plan to emecuts change
imitiative is conplete.

[]

Fecormmendations (both short term and long
term with resources-if applicable). Devalopine
chemge mdtiative.

[]

Fecommendations are being
discuzed. Mo chanze imitiafive.

Completed Assessment
Flan

Action




Wrap Up/Summary & Next Steps

Summary

Why we need co-curricular assessment - full picture of student learning experiences

e  Curricular and co-curricular assessment - work in tandem, not against each other.

e Framework/model for doing co-curricular assessment - can be similar to curricular model. Many
resources available to get you started.

Next Steps

e Recruit colleagues & register for SAAL course.

e Reach out if you would like to continue the discussion.

e Engage your institution in building an “inclusive” student learning experience by incorporating Co-
curricular colleagues and their current assessment efforts.

e  Scholarship & Practice : Council for the Advancement of Standards in Higher Education & Learning

Reconsidered.




Thank you for your
attention!
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